
 
 

Grade 6: Module 2A: Unit 2: Lesson 16 
Introducing Research Folders and Generating a 
Research Question 
  



 

 

GRADE 6: MODULE 2A: UNIT 2: LESSON 16 
Introducing Research Folders and Generating a Research Question 

 

 

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can cite text-based evidence to support an analysis of an informational text. (RI.6.1) 
I can summarize an informational text using only information from the text. (RI.6.2) 
I can use several sources in my research. (W.6.7) 
I can conduct short research projects to answer a question. (W.6.7) 

Supporting Learning Targets Ongoing Assessment 

• I can identify norms to make group discussion more successful. 
• I can determine the difference between a relevant and an irrelevant research question. 
• I can write a research question for my topic. 

• Research question on researcher’s notebook 

 

Agenda Teaching Notes 

1. Opening  
A. Unpacking Learning Targets (2 minutes) 

2. Work Time  
A. Introducing Research Teams and Creating 

Group Norms (8 minutes) 
B. Topic Chalk Talk: Rules to Live By (8 minutes)  
C. Evaluating Research Materials and Generating 

a Research Question (22 minutes)  
3. Closing and Assessment 

A. Recording Research Question (5 minutes) 
4. Homework  

A. Continue independent reading. Answer this 
question: “Who is the intended audience of 
your book? Why do you think that?” 

• Although this lesson is in Unit 2, like Lesson 15 it is actually part of Unit 3. This is to give you time 
to look over the draft end of unit assessments before handing them back to the students with 
feedback in Lesson 17.  

• Students begin their research with their teams using Research Folders that contain a small 
number of previously selected research materials for each of the countries identified (see 
supporting materials for the list of texts). 

• Have these folders ready in advance. See the “Articles for Research Folders” list in the supporting 
materials of this lesson. Each team needs a Research Folder containing the materials relevant to 
the topic they have chosen to research, including a glossary of words they may not be familiar 
with. Have enough of each text for every student in the group, so students can self-select texts.  

• In advance: Using the exit tickets from Lesson 15, divide students into groups of three or four 
according to the topic they chose to focus on (either ‘Healthy habits,’ ‘Reduce, reuse recycle,’ or 
‘Bullying’). Mixed-ability grouping of students will provide a collaborative and supportive 
structure for reading complex texts.  

• Review Chalk Talk protocol (Appendix 1) 
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GRADE 6: MODULE 2A: UNIT 2: LESSON 16 
Introducing Research Folders and Generating a Research Question 

 

 

Lesson Vocabulary Materials 

norms, irrelevant • Articles for Research Folders (for Teacher Reference; see Teaching Notes above)  
• Lined paper (three pieces per student) 
• Chart paper (one per team) 
• Markers (one per student) 
• Research Folders (one per team according to the topic the team has chosen—see supporting materials) 
• Discussion Tracker (from Lesson 15; one for display) 
• Criteria for Research Questions anchor chart (new; co-created with students during Work Time C) 
• Researcher’s Notebook (from Lesson 15) 

 

Opening Meeting Students’ Needs 

A. Unpacking Learning Target (2 minutes) 
• Invite students to read the learning targets with you: 

* “I can identify norms to make group discussion more successful.” 
* “I can determine the difference between a relevant and an irrelevant research question.” 
* “I can write a research question for my topic.” 

• Ask: 
* “What are norms? Why are they important?” 

• Listen for students to explain that norms are positive behaviors that we would like to follow and practice to make 
sure group work and discussion is productive and enjoyable. 

* “How does adding the prefix ‘ir-’ to ‘relevant’ change the meaning?” 
• Listen for students to explain that the prefix “ir-” means not, so irrelevant means not relevant. 

• Posting learning targets for students 
allows them to reference them 
throughout the lesson to check their 
understanding. The learning targets 
also provide a reminder to students 
and teachers about the intended 
learning behind a given lesson or 
activity. 
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Work Time Meeting Students’ Needs 

A. Introducing Research Teams and Creating Group Norms (8 minutes)  
• Post the research team assignments in a place where all students can read them. Ask students to get into their teams. 
• Remind students that when they start working in a new group, it is a good idea to create some group norms to make sure group 

discussion is productive and enjoyable for everyone. 
• Distribute lined paper. 
• Display the Discussion Tracker from Lesson 15. Ask students to discuss in their research teams: 

* “Looking at the Discussion Tracker and the skills you need to be working toward, what might some good norms be to 
make sure that you successfully practice all of those skills in your discussions?” 

* “What other norms might it be useful to have that aren’t part of the Discussion Tracker?” 
• Tell teams to record their ideas for norms on their lined paper to refer to in later lessons. 
• Circulate to assist teams that are struggling. Based on the Discussion Tracker, suggestions could include: 
• Listen carefully when someone is speaking. 
• Ask questions when you aren’t sure, to get more information or to encourage the speaker to think more deeply about their 

ideas. 
• Be respectful when asking questions and when comparing someone else’s ideas with your own. 
• Acknowledge other people’s ideas and perspectives. 

• Creating norms for 
conversation helps to 
establish a positive group 
dynamic and make clear the 
expectations for 
collaboration.  

B. Topic Chalk Talk: Rules to Live By (8 minutes)  
• Post the question: 

* “What rules to live by do you already have for the topic you have chosen?” 
• Tell students that now they are in research teams they are going to have a Chalk Talk to brainstorm some rules to live by that 

they already have for the topic they have chosen. 
• Remind students that this technique only works if everyone is writing and responding. Make it clear that everyone is 

responsible for writing, reading other people’s comments, and responding; there should be no talking; and no one should sit 
down until the time period is over. Opinions must be freely expressed and honored, and no personal attacks are allowed. 

• Distribute chart paper and markers and invite students to begin their chalk talk. 
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Work Time Meeting Students’ Needs 

C. Evaluating Research Materials and Generating a Research Question (22 minutes)   
• Distribute research folders to each team. Explain that students are going to spend some time familiarizing themselves 

with the informational texts in their folder before they actually dig into researching in the next lesson. 
• Model the process of sifting through the research materials in one of the folders to evaluate the resources and get to know 

the texts they will be reading. Take a healthy habits research folder and flip through the pages.  
• Pick out the glossary and model looking over that, discussing the organization. For example: “So, I can see that there is a 

glossary for each of the informational texts in the research folder, so if I am stuck on what a word means, I can use this to 
help me figure it out and move on with my research.” 

• Pick out an informational text and skim the title. Then point out any tables, charts, or graphics that you can see and 
explain what they tell you at a glance about the content of the informational text. 

• Invite students to pair up in their research teams to familiarize themselves with their research folders. Circulate and 
support students in their initial review of their material. Ask questions such as:  

* “What do you think this text is going to be about?”  
* “How might this specific material help you in your research?”  

• Refocus students. Tell them that now they have chosen their research topic, generated some possible rules to live by and 
have an idea of the resources in their research folders, they need a question to guide their research so that they can narrow 
their focus on the research materials and choose the ones to read that are most relevant to their research question. 

• Model generating questions about a topic that could be researched with student assistance. Do a think-aloud and record 
the questions you generate on the board: “So which of the healthy habits rules you have brainstormed seem like they might 
have supporting evidence in the research folder? What is important about my topic? How does my topic contribute to 
improving the lives of my peers? My topic is healthy habits, and it is important because it is about helping my peers to stay 
healthy. It looks like the rules about healthy eating and exercise might have supporting evidence in the research folder. I 
am particularly interested in exercise, so now that I have had a quick look through the informational texts in my research 
folder, some of the questions that come to mind as I think about exercise are:  

* How often do I need to exercise to stay healthy? Why?  
* Is running better than gymnastics?  
* Why is exercising every day good for you?” 

• Invite students to look at the questions you have recorded on the board. Ask them to refer to their norms and discuss in 
research teams: 

• Generating a research 
question is not a sixth-grade 
standard; however, this 
process is a good scaffold 
toward later grades. Consider 
providing select students with 
pre-generated questions to 
evaluate their potential as 
research questions. Other 
students may benefit from 
being provided the final 
research question they will 
work with throughout this 
process.   
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Work Time (continued) Meeting Students’ Needs 

* “Which of these questions do you think will be the most effective to research to write an evidence-based essay about a rule to 
live by? Why?” 

• Select volunteers to share their suggestions with the whole group.  
• Guide students to recognize that “Is running better than gymnastics?” is not a good research question because it is a very narrow 

question, which means it will be of interest only to people who like running and gymnastics. It will also require very specific 
resources to research. 

• Record criteria on a new anchor chart: Criteria for Research Questions: 

• Broad question, the answer of which is of interest to many people. 
• Guide students to recognize that “Why is exercising every day good for you?” already assumes that exercising every day is good for 

you, whereas research questions should not make assumptions—the research should help us make claims, not the other way 
around. 

• Record criteria on a new Criteria for Research Questions anchor chart: 
• Questions to help us make claims rather than make assumptions. 

• Guide students to recognize that the most effective research question in this list is “How often do I need to exercise to stay 
healthy? Why?” because the “why?” part of the question will lead us to find evidence to help us justify the rule. 

• Record criteria on the anchor chart: 
• Leads us to find evidence to justify claims using words like “Why?” 

• Ask students to discuss in their teams: 
* “What is important about your topic?”  
* “How does it contribute to improving the lives of your peers?”  

• Distribute lined paper. Tell students to work in their research teams to generate questions for research about their topic. Give 
teams 5 minutes to record all of the questions that come to mind. Discourage them from evaluating the questions at this stage. 

• After 5 minutes, stop the group and encourage teams to spend time evaluating the questions using the criteria on the anchor chart 
to determine which of the questions would be the most effective for research. Emphasize at this stage they don’t have to evaluate 
the list down to one question—they just need to eliminate those questions that aren’t going to be as effective for research. 

• Circulate to support students by asking: 
* “Would the answer to this question be of interest to many different people?” 
* “Do the questions make any assumptions?” 
* “Will the question lead you to find evidence to support a rule to live by?” 
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Closing and Assessment Meeting Students’ Needs 

A. Recording Research Question (5 minutes)  
• Tell students that now that they have evaluated their original questions, and eliminated questions that aren’t going to 

be as successful for researching to write an evidence-based essay about a rule to live by, they need to choose one 
question to focus their research. 

• Invite students to write their question on Part I of their Researcher’s Notebook.  

• Developing self-assessment and reflection 
supports all learners, but research shows it 
supports struggling learners most. 

Homework Meeting Students’ Needs 

A.  Continue independent reading. Answer this question: “Who is the intended audience of your book? Why do you 
think that?”  
 
Note: Consider explaining what you mean by “intended audience.” Say something like: “Who do you think this 
book was written for? What kind of person do you think the author had in mind?” 
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GRADE 6: MODULE 2A: UNIT 2: LESSON 16 
Articles for Research Folders  

(For Teacher Reference) 
 

 

Directions: Before Lesson 16, prepare folders for each research team with all texts plus a glossary for 
each team member. As described in the Teaching Notes for Lesson 16, students begin their research 
with their teams using Research Folders that contain a small number of previously selected research 
materials for each of the countries identified.  
 
 

Reduce, Reuse, Recycle Research Folder 
• Rainsford, Blair, “A Skateboarder Goes Green,” www.scholastic.comactionmag. April 16, 2012. 

• “Live by Design, Not Default,” Skipping Stones, Sept.–Oct. 2009. Print. 

• “Earth Day, Your Way: Celebrate Earth Day, April 22,” Current Health 1, The Weekly Reader 
Corporation, Apr.–May 2006. Print. 

• “The Life of a Cell Phone,” United States Environmental Protection Agency. 

Expeditionary Learning is still seeking permission for all texts. 

We will post an updated version of the lesson once permission is granted. 

 

Glossary for Healthy Habits Research Folder 
 

Article: “A Skateboarder Goes Green” 

activist person who works to support a cause 

asthma an illness that makes breathing difficult 

bird sanctuary a place where birds are protected 

spew gush 

slew a large number of something 

Commentary: “Live by Design, Not Default” 

advocate a person who supports or promotes the interest 
of others 

compassionate sympathetic 
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controversial relating to a topic that sparks opposing 
viewpoints 

sustainable a practice of using a resource that prevents the 
resource from being depleted or damaged 

Article: “Earth Day, Your Way: Celebrate Earth Day, April 22” 

conservation planned management of a natural resource to 
prevent exploitation, destruction, or neglect 

nutrient a substance that provides nourishment 

profit a gain 

renewable capable of being replaced 

Informational Poster: “The Life of a Cell Phone” 

consume to use goods 

dematerialization to use less stuff 

resources a source of supply 

toxicity containing poisonous material 
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Healthy Habits Research Folder 
“Health Rocks,” Skipping Stones, Jan./Feb. 2013. 23: Print. 
Jennifer Marino-Walters, “Make Your Move,” Scholastic News Edition 4, May 10, 2010. Print. 
Emily Sohn, “Recipe for Health,” Science News for Kids, April 2, 2008. 
Susan Heavey, “Adults cut back fast food, but U.S. kids still eat too much fat: CDC,” Washington Post, 
February 21, 2013. Print. 
 
 

Expeditionary Learning is still seeking permission for all texts.  
We will post an updated version of the lesson once permission is granted. 

 

Glossary for Healthy Habits Research Folder 
 

Article: “Health Rocks” 

affluent having a generous supply of material possessions 

immunity being able to resist disease 

obesity excessive fat in the body 

regulations a rule or order issued by an authority 

Article: “Make Your Move” 

alliance a relationship that benefits both parties 

luxury something that you don’t really need, but that is 
enjoyable to have 

Article: “Recipe for Health” 

health the condition of being sound in mind, body, and 
spirit 

nutrition the act of taking in and using food substances 

obese having excessive body fat 

pediatric nutritionist a professional who helps children eat healthfully 
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(For Teacher Reference) 
 

Article: “Adults cut back fast food, but U.S. kids still eat too much fat: CDC” 

caloric intake the number of calories a person eats  

consume to eat or drink, especially in a large quantity 

obese excess fat in the body 

sedentary not physically active 
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Bullying Research Folder  
• Carmen Morais, “Bullies Behind Bars,” Scholastic News Choices, October 2012. Print. 

• “Cyberbullying Statistics,” www.bullyingstatistics.org.  

• Elizabeth Larson and Justin O’Neill, “Is the Cafeteria Ruining Your Life?” Scholastic Scope, 
November 18, 2012. Print. 

 

Expeditionary Learning is still seeking permission for all texts.  
We will post an updated version of the lesson once permission is granted. 

 

Glossary for Bullying Research Folder 
 

Article: “Bullies Behind Bars” 

cyberbullying the electronic posting of mean-spirited messages 

criminalize to make illegal 

empathetic showing understanding 

grappling struggling through 

torment inflicting pain 

Article: “Cyberbullying Statistics” 

camaraderie a spirit of friendly companionship 

petition a formal written request 

tolerant showing the capacity to endure pain or hardship 
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